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Rae^h|^aS t^s valui ©f an ethnic studies program;aa a 



Idr prefl^tlny poiltlTO attltud## M cultural 

Jaffereon ; County fubiic SchTOla Mi^ElQ^lum 
tod taaeharej. in conjunation with rapteeentativea 
h^^rmity pf LoiiiLavil^le and the Bleentennial * 
of the LQulsville Chamber o£ Cooper^ , have 
present liltlwie fitudlea couraea *o£ tha Jaf feraop 
lie Seh^i^l^ and have developad dooiponenta for 




courses. 



Fundad bfflthe UnttM^tatefc Offl^ the ^ 

lalopfed, units foeus on iileraasing undarstanding 
and ap|ffie«aition of ^ha diveral^y among afchnle grdupa 
represented in the Greater louiayill^ comminityA 

The ^ite vlll be tasted an^^eyaluAtad in pilot^ elaaarooms 
during the i976-1977 aehool year* 
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the teeopiltioa of eultusal plu^illam as Intrtrtgic in aoclety in the ; 
^Walifd States is leeesiving^inci'easad attention from the. nation educatorB 
-sdto Tea li^e that Jtultu^^al diveralty nianifestB itself dallAr in tha elaasroom 
^ .. and of^en is the source of communi^tioa breakdom, niauMerstanding, and 
; conflict. ^ . V 

= ^ ^ .'-4 . ^ ^ ^' ■■ -'"-^ , ■ ■" ■ . ' ' • - ^ ' - 

Com syststts aaross thp eount^ are seeking to develop a 

^ variety of cMrieuium offerings that wilf ^eal with this cultural diversity 
uin subitantive and affirmative ^aySi ^ . « & ^ . 

The Jafferfeon Co^nty^^Public Schools became directly^ involved in this 
.search as tWf.^result of A, grant from the jtlnited StaCes Office of Education 
for the deveX^meht Ethnic Studies Prograai in local ichoola* The , 

grant resisted from a ,^lnt proposal by the Univeriity of Louisvillej the ^ 
Jefferson County Pubrfc! Schools, and the Louisvilla Chamber of Comerce* . 
Sc / : ^ €^ - . ... V ' - , 

, y ' To meet grant guidelines, a cufriculum .writing eoimittee^CQmpriired of 

'loeaV ^nstjuctional I eadws'^aird teachers^ met during the months of July and 
August, l%76^ to develop criteria for an ethnic studies-program,* 'to analyze 
pi;^esent ethnic studies coLurses/to construct model units for implementation 
-4n cpunty claiSrooras, and to plan ethnic fairs In ^s Ik /county schopla/ ^ ' 
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PROGRAM CRiTERIA 



. the Currleulum Writing Cpcmittee Jor the Ittihic StWlif ' [ ^ " 

tka^ an Ethhie Studtei^rogi'a& should crosa disciplinary lines , thraughdut ; 
the eurrlculyni and ®dst i^nel^/cle the examlnatlen of major ecHnio, groups , ^ - 

repriapnted in Aoerlaan so€^et^« i . \ = t • 

^he eqEpmlttee furthM believegr that spaelfic charaeteriitlca listed 
below fflark ^ deflnltl^ve athnie sICudlA^ program* and should Se refleatadi 
1^ vai^thg degrees, In indtvlSual ethnic Studies couirees* 

■ : '. ' .■•.- V L ■■■I- ■ 

Charactertstiei ^ , " * ^ ^ ' ■ ' ^ ^ - ^ 

An Ethnic Studies program, logieallyi ; ' ^ 

ip "Emphasizes the universality of human needs , " f . 

2^ Explores the experiences and contribtiti'ons of 4thnic groups ^ ■ \ , ^ 
3* '^nalyges /the relatlonehlps between ethnic groups f > 

* 4 4ft Develops/a hlf€orical perspective of ethnic . " 

' ^^jf^/S, . Provides a balanced acc^r^te and impartial treatment of ethnic ^ 
^ groups / ^ ^ \ , ' * \ ^ - ' 

^6s Analyzes ethnic my fhs and stereotypes ■ ^ , ' 

7*' Contains interdiscdLpllnary -elements , * \ J 

8* E3€plores future prospects of ethnic groups ^ * ^ ^ " 

9, Endorsed thf principle of social equality ©f individuals^ , ^ 

^ " 10* Focuses on afei|,tudes and vfflues , of ethnic ^g^oup^ ' p 

\^ - 11* Promotes^^^^dividual self-awareness and feelings of self worth 

12s Seeks accommodation, ^ appreciation and acc^tanee'of cultural-4 ^ 
diversity' * ' % ^ f. 
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^niphasiiei fhe.univewltty of huma^ 
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AFPIMBLI' 
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Moris thlexpdioncis and eontributiens ej! i"t^^ . - 






'1 ' 


i ^ : I i -L 1 liwill 1 

i ■ ^ * ' 

Mviii the fdatlonihips betyeen ithnic^^^^ 








' ■ ■ ■ ' ' ' . ■ ' >■ 
DeveloBs a historical ^fipgclive of ethnic pojips 
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Provides a fealaneed aecurati and iopartial iummt of efhnir.pi..Mpe ; 








Analyzfil eEhnlc myths and stereoEVDii / 








Contains inEerdiseiDlinafy\eliianti . . v , 


s 




'J ' 


Explorea fu^urf prosDeets of athnic TO^^^ 








Meries ^che principle of' social e^ualltv of inliYfii^ali ' ' 
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Focusy on flttitudas and valuis fif athnlc MQU^ ' ' > ' 








■nmm individual lelf .iwireness and feeUn^s of silf worth 
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Illkiieeopsdfltlen, iDprielatiDn mi accMtinee of euUural diversiW 
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&!rBNIC STiroiEi- -CULTURAL FtURAUSH 



Dts«lptlo^ of. the Vpit * ^ > 

.This Ufiit facusaa on an Introduction to cultural pluMllsm^as a 
' positbla pergonal parspsetlve on soelety. Thrc^gh partlelpatlon in 
a varl#^ of individual and iroup aotivitles, the student epnfronts 
•ituattont that rtqulre an axaBUnatlan ef har/hia ethnic baefcground 
and those peraonalvaluaa related to cultural pluralism. 

SuggaatJf%lme ^ - . ^ 

One to tvo* weeks ^ / 

General Objactlves ^ ^ 

Understands the posttive aapeoti of bur pluraliatlo' aociaty^ ^ 

Re|©inlzas diversity of culture, ethnicity, and custom as a atrensth 
©f our nation's, harltage. , 

Examines real pirobleoi and real people of varloui cultures In our 
pluralistic ioci4|ty. ^ 

Participates in experiences that will help build positive attitudes 
of a ^student' 8 own cultural group and acceptance of other cultural 
groups . J- . ' 

Conceptsr Fundamental Ideas to Be Understodd by, the Stk^ 

Acculturation . Ethnic iroup . - , 

Cultural assimilation' belting pot theory ' 

Culturai diversity • Mosaic . > ' ' 

Cultural pluralism ' Salad bowl- theory , 
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'PRETES^ ■ ■■ 



Co^^nts to fmaet^er 



The preteit of this unit has been designed to aaslst the teacher and ' ? 
, students In the^ study ©£ cultural plueil|M The pretest (1) vi, 11 ' ^ ts* 
^ allow the teacher to find out, where the students : are In terms of the T 
knowledge and values they have about their own ethnic background and • 
cultural pluralism and (.2) niill assist the teacher ' In deterrinlng ' ' 

strengths, weaknesses, and misconceptions of the linlt objectives 
and consequently provMe for mor^ effective planni^^ . * • 

V The teacher should ei^laln the- Intended use of the pretest prior to 
the alme It Is given. Students' should be encouraged to do their best 
ana to be as accurate aa thtty can in marking answrs to' each question. • 
/ Make sure the students understand that the pretest scores will not ^ . 
affect their grades. It Is also Inrortant that the .teaehet^emonstrate 
to the class that the pretest , results are bflng used to make the 
'lUitructional unit more interesting, and beneficial. ' . • 



I. J Define the following terms: ^ 

a. Melting pit theory 

b. Salad bowl theory 
Cultural pluraliam 



Ethnic group^ 



a, CulturaL.dlveMlty ' * ^ 



f , Cultural^ assimilatiQn \ 
Acculturation % 



h. Mosaie 



is 



' \' * , / Ethnie Studies 

, / , ^ _ ' Cultural Pluralism 

What partiaular values or attitudea do you hold that may be part of 
your haritagalj, ' , , 



I 

What are yDur feelings about the following? 
a* The role of women 

b* The role of religion 

c* Moral standards 



d^ Authority 



In^what ways has the region in which you grew up influenGed you? 



VJhat objects or traditions from another ethnic heritage would you 
like to incorporate into your life? 



What values inherited from your anceators make you the proudest? 

I ■ * ... 

What are soaa advantages In being aware of your ethnic heritage? 



Ethnic Studies 
Cultural Pluralism 



0. , What objects from your heritage do you cherish? 



9, Can^you think of any ways that your aim ethnic background makes you 
unique from others ? 



10,^ Li^t at least five contemporary American problems and tell how the 
problemi are/are not related to cultural pluralism, V 



11* List at least five cultural components from the lives of your 
graiidparenta. 



Group Participation 

1*, Participate in a small group discussion on cultural diversity of 
each member's grandparents, 

2. Participate in a small group discussion on the effects that 
acculturation and assimilation have had on each group meter's 
inner values* 

3. Participate in a class meeting dealing with the topic, '^hat in 
an ethnic group?" 

4. Participate in a class meeting dealing with the topic, '^-Jhat i^ 
cultural pluralism?*^ . ^ 
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Ethnic Studiei ' 
Cultural Pluralism 

Behavioral Objective 1 = . '-^ , ■ 

Following a elass discussion on the concept of cultural pluralisnai 
the student will OTite a one gentence definition for each of the 
following terms ^ melting pgt^ theory ^ salad bogl, theog y, cultural 
pluralism , ethnic group , oultural dlVBrsity , cultural agslmilatlon , 
acculturation ^ and mosaic. 



Instructional Strategies 

Give an oral introduction, to the 
unit, ^ ^-^^z,::, 

Answer student questions 'about the nature 
of the unit. ^ 



Facilitating Materials 



Cultural Pluralism?' 
Appendix pp. 14-16. 



Encourage students to take notesp. si^ce 
the printed resources are limited. ^ 



Pencil and- p%br 



Involve students in a discussion of the 
concepts of the unit. 



Write the unit concepta on the h|^rd and 
pronounce each one. '^^Provlde time'^lite- ^ 
class for students to' define each tirm. 



Discuss/ the students' daflnitiona of the 
eight concepts. 



Comments to Teacher 
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Chalkboard and chalk 
Dictionaries i encyclopedias 

teKtbookSs and other 
\a vai 1 able source 

^^terlal 

\ ' ' 

"Gloasa^ of Terms," 
AppendiK D, p* 17. 



X 



CultiimL_ 



Read and become familiar with the unit^ontent especially 
Pluralism?" AppendiK A^ pp. I4*l6j prior to the class dlscusolon on the 
unit concepts. 'Irtiy Cultural Pluralism?" may be reproduced and copies 
given to the students. Also review the "Glossary of Terms i" Appendisi 
p. 17, and paragraph 5 on cultural pluralism^ p* 8» Do not give defini- 
tions to the students, word for word. Encourage students to develop 
tHair Qvm definitions that fit the context of cultural pluralism. 
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Ethni^ Studies 
Cultural Plifralism 



Behavioral Objective 2 



Following the viewing of the filmstrip, Ethnle Heritages A Living 
Mosaic , the student (1) will complete a study guide (eee AppendiK 
p, 18) on inner values related to culture and (2) will enter into a 
small group discussion on the effects that acculturation and assimila* 
tion have had or^ their inner values. 



Inetructiorial Strategies ' 

Have the students to ask tHeir grandparents^ 
their garerits^ or their guardians about 
the values held by the students* 
ancestors . 



Facilitating Materials 



Introduce the filmitrlp, Ethnia Heritage; 
A Living Mosaic ^ and tell studants key 
points they^ should look and listen for 
during the showing. Show filmstrip* 



Filmstrip: 

Ethnic Heritage; 



A LivinR 



Mosaic . 

Filmstrip projectbr 
Cassetje recordar 
Screen 



After viewing the filmstrip^ discuss the 
main ideas of the filmstrip with the class- 
Answer any questions related to the 
filmstrip. 



Distribute a copy of the study guide "Inner 
yaluaa Related to Culture." Encourage 
students to answer all questions* Studants 
should understand that the answers will 
not be challenged by the teacher or other 
class members, but will be shared on a 
voluntary basis. - 



Copies of "Inner Values 
Related to Culture," ,^ 
AppendlK C , p. 18* 

Pencils / * 



4iave the elassj working in small groups, to 
discuss the effects of acculturation and 
assimilation on their inner values. Explain 
how the group t?ill work and what the ^ 
responsibilities of each student will be. 
Assign from four to slK students to each 
group. ' - 



Pencils 
Paper 

"Group Processes J " 
Appendix D, p, 20. 



Comments to Teacher 

Encourage ^^uderits to find out as much about their ethnic backgrounds as 
possible r may be helpful for students to interview relatives , eKamlne 
family histories, family trees , or look at* family photo albums , if they 
are available. 
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Etfihic Studies 

, - ' ' ' Cultural Pluralism • 

. ^ ' ' ^" ' . y ^^■ ' 

Preview filmstrip, Ethnic Heritage: A Living Mosaic , befote\he class 
shoxd-ng. This trjill enabla the teaqher to point out uhat the students 
should look for during the showing* Have copies of the atudy guide 
*'lnner Values Related to Cultiire,^* AppendlK C, p. Ig , f or each student i 
at the time the filmstrlp is shown. 

If desired, discuss how values are determined and show the relationship of 
values to culture. It may be necessary to discuss the meaning of heritage, 

E^^plain to the students that there are no right or OTOna answers xdien thsy , 
complete the 'Inner ValUes Related' to Culture" otudy guide. Since this 
exercise deals with personal information, students may be reluctant to 
share all their responses with the rest of the.class*^ Ke^this in mind 
when the group discussions on acculturation and assimilation are in progress 

Before dividing the class into small grpups for a discussion of the 
effects that acculturation and .assimilation have on their inner values, 
review the meaning of the terms acculturation and a.^similation with the 
class. Share with the class information on "Group frocesses," Appendix D, 
p. 20. Decide on the procedure you will* use to determine how to group the 
students, before the class bagins\ Students perform better if they knp%; 
in advance how they idlll be evaluated. Students may decide to elect their 
own chairperson and recorder| however, be aware of ppsslble problems 
unique to individual students. . 



Behavibral Objective 3 



Given selected questions on ethnic groups (see Appendix E, p, 21) 
and cultural pluralism (see Appendix F, p. 22), the student will 
participate in a class meeting (see Appendix G, p, 23), 



Instructional Strategies 

EKplain what a class meeting is and how it 
may differ from other discussion groups. 
tJrite the rules for a class meeting on the 
board. Explain the differfent categories 
of questions and give examples of each. 

Refer to the diagram for discussion leaders 
In Appendix E. Arrange the students in 
a circle* Write the topic on the 
chalkboard, *lJhat is an ethnic group?" 
Stcrt the discussion. 

Refer to the diagram for discussion lenders 
in Appendix F, Arrange the students in a 
circle. Write the topic on the chalkboard, 
'l^mat is cultural plurolism?" Start the 
discussion. 



Facilitating Materials 

"Conducting a Class 
Meeting," Appendix G, 
p* 23, ^ 

Chalk, chalkboard 

"Discussion Leader's 
Diagra^," AppendlK E, 
p. 21^ 



"Discussion Leader's 
Diagram," Appendix F, 
p. 22. 



* • . • , . , '. . , Ethnic 'Studies 

, ■ ■ Caltural.pluraJ.lgto 

■ ■ ' ' ■ ' ■ ■■-'.'/,.■■.:■• 

Comoefita to Tiaeh or . ' " 

It la .Important that you have control during the class^ meeting. The 
aatabliihed rulei mUat hm followed if the activity is to be guoaeasiul.' 
Students should feel free to enter into the diicusaion but should not 
dominate the dlseusalon. Involve eve^ elass msmber in the claaa meeting. 
It may be necessary to call on some student a who do not voluntarily fenter 
into the discuasion# ' , 

Beeo^ vei^r f^liay with the topic in order to faeilitata the cliai meeting* 
Many jgenarai, reference booka are available in the ^school's library and 
shoul^fc. helpful in preparing for the d^sousilonr Eneourage students to 
gather data related to the topics ^^%rior to the diaeuasions. The bibliography 
of thts' unit should prove to be helpfui, 

' ^ ' ■ " . . • ^. ' i ,^ 

Include questions that you believe to be appropriate for the topic 4nd the 
ability level of the studtnte* Make an effort to ask the three dlfferei 
kinds of questions r' definition, personalisation , and challenjie. 

For the\purpose of this unit an ethnic group is defined as any group 
compoaedN of individuals of the samm pee, religion and/or nationality who 
share a common and distindeive culture. It. may also.be defined as an 
intetest groi^. , * . « 



Iteke sure that tha^class TOmbere underitand that cultural pluralism as Msed 
in 'this unit characteriEes efforts to (1) bring about mutual appreciation 
anti understanding 6i .the various culturee in America today,- (2) show that 
edoperation of various gtpups In soclpl, econgmlc, religious, and political 
'institutions is desirable, <3) promote appreciation of diverse Idfe styles^ 
iolkways, beliefs, religious beliefs/ language family .structure, and 
manners, and (4) show* that autono^ y desirable for subgrbupsVwhen. 
determining their own future with othSr groups. 

The amount of time auggested for a claaa meeting on either of the two t'opice 
suggested in this unit will vary. Interest and knowledge of the students 
should be given ^consideration. It is recommended that the two. topics be - 
discussed on different days. . 
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wins a diicuat±0h/qf ^cultfiral pluralism and %±vmtL a study guide 
related tp;€pntemBP%ry American problems (see AppehdiH p. 24.),^ 
t^a etiWei^ wilL,idfektlfy prob^^^ which' all Americans must try |o . 
solve afedfcindl0#ta how th4 problems aJe/are not relatfd to cultural 
pluralism. r ' • . ' ^ 



Instructional ' Strategies ^ 

' 6 • / ' 

Ericourage students to diseuos the many 
different aspects of cultural pluralism 
^^hich have, been mentioned so f^r In the 
unit* Ask ae#ral students to surimariEa 
by giving the|Lr om personal definition 
of ctiltural pluralism. ' 

Distrtbuta the study guide ovt 
Concemporary American Problems. 
Have the students complete the 
st^dy guide, 

■ ■ - ( 

Comments to Teacher = . v . 



Facilitating Activities 
Student notes 



Duplicated cbpies 9f 
"Contemporary American 
Problems Study Gulden ■* 
AppendiK gv'P* 24. 



Students may mention a varietys ot problems both related as weli v 
unrelated to cultural pluralism: unemployment inflation, busings 0 
pollution^ shortage of energy, shortage of 'food, lack of medical care ^ 
lack. of decent housing, and crime. The students^should' identify those 
prbblems related to pultural pluralism and suggest ways that cultural 
pUiralism can help to solve those problems. 

Students, should have , an opportunity to discuss their answers with the ^ 
rest of the class when everyone has flnifhed with ^t he study guide* 



r 



^ Behavioral D^jQccive 
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Given a dafinition of-eultural divarii\ty, ''the student (1) will list at 
least fl^e eultural cooppnenfii f rom thfe li^ei^df Ker/hls grandparents 
(e*g. , oaaupatlon J religions educatlon,\ Mpe af,reiid |amily 
jfaluea) and (2)" will enter into a smallVgfoip dtseuaaidn. on the 



"cultural div^ilfcy of tKe group's grandparent^. 



tacilltating^I^aterlals * 

. ... ^ 

Chalkboard 
dhalk * ^ 

Pencil 
Paper 



Ingtructional Strafegiea ^ . * ^ 

Write a definition of cul'tural diveriidy 
pn the chalkboard, AsF'sCudatoti fpr , \ 
.{fKamplee ,of cultural diversity, to makte , 
sure that they understand the terra, 
Have students to Ust at Idast ^Ive 
culturar oomponents of ^heir 
grandparents ' -lives. 

Explain to the olass, that^they are* to 
discuss the cultural diversity among tiie 
grandparents in their group, Encpura^^ 
each student to participate in the ^ 

discussion, Aseign students to^ groisps, ^ ^ ' ^ 

Assemble class "into groups and begin ' ^ ^ '"^ 

discussion* 

' ' *■ . ? 

Cosffleftts to Te acher ' • 

The teaehM should be mmtm of the, general ruiea referred to earlier whan 
group assignments ' were made, ' ' 
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Ik Define fol^l^idng termii 



i X b,. ' Salad ^bewl theory ' ¥ < 

G» Cultural pluralism 



d. ^IthnlQ group 



€. Cul^tural di varsity 



f. 4 Guttural assimilation 
g« Aceultuiatlon 



hm Hosaic 



# 



2y What are your feelings about the followlngi 
a, Th^^ole of women 



b. The role of religion » 



c. Moral standards 



Authority < * 



' * • ■ I. ' 

• ' ^ . • ' ■ . Ethnic Studies ' ' 

>■ V ' ' / " ' ft CultuVaX Pluralism 



I 



. In what w«ra the region in which you grew up Influenced y©u? 

.... r - ' 



4, Whatobjeets or tradltioni from another ethftla. heritage would you 
like to'Trtcorpbrate into your 11^? ^ 



f 

herlted £t6m yoi 

i 

V 



i^^^Whap values' Inherited £t6m your anc^^ora make you the proudar^? 



6* What adVi|ntagep ,are>, there in being ^ware of your 'ethnic heritage? 



N Whit objacta from your heritage do you charlsh? 

^» Can you thirds of any ways that your own ethnic background, makes 
you unlqui -from others? 



9* List at least five contemporary American problems and tell how the 
problems are/are not related to cultural pluralism. » 



/ 
/. 
/ 

/ 
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Quiturdl f litrallsm 
iO* Ll^t at least five cultural cTOponeats frem ths lives of. your 



»Grsup Pairticlpatio^ ' 

' i ' ^ ^ 

1. • farticlpate In a^mall group discuaitQn Jos eultural diversity 

of aaeh mtmber 's ' grandparentaa 

2. Fartlalpate In a smair group discussion on the effaets that. 

J . acoulturatlon and assimilation have had on each group member's 

inner values, s / " ^ 

3» Participate ija a class meeting dealing with the topfcj "What , J 
is an ethntc^roup?" 1 

S = s * • . 

4, Participate in a dlass meeting dealing with the topic, 'Wiat 
>±s cultural pluraliam?" 

J 
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WHY CULTUm m.mALiBm 



V 



The a^tlvitlea auggested In this instructional unit seek tO' Involve y 
itudenta In a personal eKamlnation of-thpir mm ethnic backgrounds and 
provide group experiences in the expjoration of cultural pluralism In 
America* Strategies selected, for the unit require students to think 
^^about their values and those of their famil^^ and to participate in 
several group learning situations. The unit^ relies heavily on in-class 
X stydent inta^actloni : . ' ./ ^ - ^ . 

.-5 

Background InformatioR/for the teacher la included in this appendlK 
since the amount of information in student textbooks on cultural plural- 
Ism la limited. Thfe teacher may elect .to share this information with 
the atudentiTI 



"Americans have mu^ph In coMon-^citi^enahipj . a democratic way of llfe^ 
values^ that etophasize dignity , and a concern for individual perapnallty. 
But they are also divided by genuine, differences."^ Southerners and 
northernerig|j|p not speak quite the iame languagei blacks ^d whites do . 
not look ailjc€| religious groups worship differently, and iv^arious ethnic 
groups prefer different kinds of mualp. Yet they are all Americans and 
proud of their traditions* * ' 

Perhaps the experiences of this nation and its heterogeneous people and 
the willingness to accept rather than to attempt to wipe out differences 
can be attribute4 to the central fact of the American past* There is no 
commpn artp:estry J nor pre there deiep'^rooted ties to the location of all 
individual homesV Except for native AmeftcanSj we are all either 
immigrants or offspring of iraalgrants* 

Cultural pluralism advocates that each group should retain its o^m 
ethnic richness and identity while, at the same time, getting to know and 
understand other ethnic groups. The "melting pot" theory has not worked. 
The theory assumed that our country, while composed of many nation^ would 
melt a great many^f our differences into one united whole. The 
nlneteentH*centu^ nytholo^ of cultural sameness no longer is accepted 
by substantial aegments of either minority culturea or dominant groups. 
The ancient cycle in culture conflict leading from conquest, explpltation, 
slavery, aegrtgation and discrimination to ghettos, reservations and 
poverty, with regular stops along the way for frustration and rage. Is not 
acceptable* Cultural plurallim offers a workable alternative. 

It la itpportant for each American to feel that her/his ethnic identity 
(including racial, religious, cultural and sex group) Is valuable. At 
the same j^lme, .the group Idgntlty'' of people In other groups must be 



Osc^r Handling Out of I-tonyi A Study Guide to Cultural Pluralism In 
the United States (New^Yorki Anti-Defamatlon League^ 1975)7 



Ethnic ^Studies 

* / ' Cultural Pluralism ^ 

respected. The ^'culcurplly dtjadvantagad" Idea with its inherent d^pial of 
cultUMl identity and emphasis on "melting'! doWn cultural differences 
appeStr^o'^ be grossly inadequate in eoping t^ith the demandt^ ^nd need's 
articulated by those who speak for minority groups, -'^ 

On one hand, ^cultural pluralism encourages an aaceptance of 'dlffera%ces in 
general* Security^in ©ae's own #thnic heritage insulates against a threat^ 
ened fueling ^^hen athers take pride in thely heritage. On the other hand, 
defenal^eness In ^he eKpression of ethnic pride may be a reaction, or 
backlash, from the group's struggle for social, political, and economic 
equality. Such strong feelings of "us versus them" can -easily aead to 
stereotyping, % 

Americans have applied both the melting pot and the salad bowl theories to 
our plural heritage. The. melting pot theory, promulgated in the late ISOOs 
as milli©ns of immigrants arrived In America, assumed that through economic 
and social opportuftities offered in the society by public education and ^ n 
other meBns, immigrants would slowly give up their old-ccuLitry u.tiyc nnd ^ 
ndopt "American" values, political ideplbgy, and language, Idlnlly, 
through this blending of a variety of ethnic groupe, would jrjcrge a net? 
Americdn, one uho rGjresented the entlre^runge of nationals rGcinl^ and 
ethnic influence ulthln America, . . 

The greatest challenge to the melting pot theory comef from members of the 
black cotTOunity who insist that rather than a true melting and merging of 
cultural characteristics of all ethnic groups, white, Protestant middle- 
class values have been the ideal to which others must conform. The salad 
^^if ^^^^^y* cultural pluralism, assumes an acceptance of or even a 
delight in cultural differences and a renewal of interest in ethnic his- 
tory, values, celebrations, and art. ^ 

Cultural pluralism is more than a study of a given country such as Japaa; or 
India, It must be a multicultural experience that shows the relationship 
between two cultures and, at the same time, recognises the values and 
contributions of each group. Many students mayj^ew ethnic studies as a 
study of "them" while American studies is a sti^ of "us." Cultural 
pluralism provides for Incluaiveness and diversity of all groups* -racial, 
ethnic and religious and rejects divisiveness and eKclusion of any group 
or individual. The purpose and the promise of cultural pluralism is to 
bring about democratic social change, not to contribute to ethnic polari- 
zation and social conflict, 

A positive orientation and exposure to a particular culture Is important 
if an individual perceives ethnic and cultural diversity favorably. ^ 
Rejection by Ghicanos, Puerto Rtcans, Asian-Americans, American Indians / 
and blacks of integration as it has occurred is baaed on their experienced 
in the United States. The slow pace of desegregation* of public schools, 
the scarcity of Indians, Ghicanos and other nonwhites at middle- and top- 
management levels in our society and our policy of defining and solving 
world Issues from the white man's point of view have caused these groups to 
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-feel "out of the mains treaa.'' These Jacta about our nation golnt to tha^, 
need fot cultural pluMllsmi / .. ^ ' ^ * 

. ..^ . ^ ' . . " ■ - ^ - • ^ . 

^^hlle soeial Justice' me^na equal treatment, equAl opportunities and free- 
dom frota discrioina'ti^n, cultural pluralism implies soeltl Juatice plus 
the right not to assimilate afad maintdina' that there^ la more than one 
legltlmat^^way of being human \iithout ^eing, treated a second class 

^Iti^en. . ^ - ' ^ . . ^ ^ ^ ; 

If. a *QUltura Is to funotion effectively in a pluralistic relationships 
it must have a degree of unity with others* Each group oust' also define 
lt3 cultural base and develop a sense of cultural identityi America will 
have to openly affirm cultural^ ethnic * and lin^lstic differences as good 
and positively Identify resources which are worthy of preserving and 
enhancing I if we continue %o reeogniie cultural diversity as a way of 
life, ^ i 

' ' ■ ■ f 

To endorse cultural jlurali'^sm is to endorse the principle that there Is 
no one model American* To endoifse cultu^^l plurallsDa is to understand 
and appreciate the differences thati exist among the nation's citizens. It 
la to a$e these differences as a positive force in the continuing develop- 
ment of a society which professes a wholesome respect for the intrinsic 
worth of every Individual* Cultural pluralism. is a concept that aims 
toward a heightened aens'e ©f being 'and of wholeness of the entire society 
based:^bn the unique strengths of each of its parts* 
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QWBSMCi OF TMm 



AccuItutatlon--Tha intermixtura tht ahaired, iMrnad bahaviori (the 

Cultural aaaimllation^fA proasss uhsraby two ot more pre^ouily dlatlnat 
Ifijilvldyali ©r giroups lose their partieular tdentity or aharaotsrlstics 
and become aiike« This proeess re j acta cultural pluralism* ^ ~ 

Cultural dlveralty — Dlfferenees among* the oultures of various iooi^tliea 
In regard to both material things and. ways of thli^ing and behaving 

Cultural .pluraliam-«A tyst@s of thought conoiiming soolety that provides 
fqr the ineluaivenaes and diversity of all groups" ^racial^ ethnic, and 
reli^ous-»and rejects divlslveness and eKcluaion of any group(a) or 
IndliAdual(s) , ^ 

Etlmie group — A grpup pf people hlatortaally related and/dr having a 
oosmon and diatlncflve culture. 

Halting pot thaory-i^Thla theory aaawes £hat through eoononiic and social 
opportunities of farad in the. society by public education and other means ^ 
immlgranta )slowly give up their old*eountry ways and adopt "American" 
valuas, political idaolo^^ and language « , i ^ ' 

Jfosaic*-As us#d in this instruotional unlt^ mosaic refers to the various 
comblnad elamnts (values ^ arts, traditiona) that compose the "American 
culture. " ^ ' 

Salad bowl theo^- -This theory aaaimes an acceptance or even a delight in 
cultural differences and a ranewal of interest In ethnic history, values, 
cflabrations, and art. 
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APfil©IX c 

wsm vi^ms eoated to cultuie , 



IV What parclaulai^ values or attlcudaa do ^au hold that may b© part of 
yaut hMttaga? 



2* What are your feelings about tha followlngT 
^^^^^The rale of women^ 

b* The. role of religion 

c* £ipral standards 

^d* Authority 



3. In ^hat vays has the region in which you grew up influenced you? 



■ / 



4, Vftiat objeata from your herlta^ da you cherish? 



5. ?fWhat obleets or traditions from another athnie heritage would you 
like to incorporate into yo4:f^life? 



18 2S 



ERIC 



Ethnle Studies 



Hhac advantages Atm thata to batng awara of your Ethnic harftaga? 



Can ypu think of any ways that your ©to athnlc baekground nakaa you 
unique from others? 



\ 
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' = APflNDIX D 

The iaiall gtmip la a basic type of clais organisation that nay be used 
effiitively In a #Tiety of ways". The objeetivefl of the unit and the 
desired instruetional strategiea will determine whether the small group 
is appropriate> 

Effective grdups retire organization before the groups «• formed. The 
responsibilities of eaeh group member wamt be elearly defined. The 
teacher and ^he •tud«it8 should BStabllsh the reaponslbilities of the 
diairperaon, the recorder, and the group maibers. 

ahe teacher should be an active participant in group activities by 
liiing questions, offering sug|eatlons, providing aid and encouragement, 
and^supporting students who lack group sUllls so that they will be 
successful. ' ' «< 

Students should be used as tBaching aides. Individual students may 
instruct group meB^ers while the^eacher acts as a team leader, or 
teacher-aide gr^ps nay instruct In a cooperative effort with the 
teacher. 

Prepare an evaluative inatrumentt with students. Checklists, rating 
scales, and quizzes may serve as evaluation Instruments. It Is importan 
that the students know, in advance, how they are being evaluated. 
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ACT B ND DC E 



DISCUSSION LEXER'S DUGRAM 



DEFINE 



PERSONALIZE 
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APPENDIX F 



^ DISCUSSION LEADER'S. DIAGRAM 
DEFINE 



PERSONALIZE 
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CONDUCTING A Iffilf INQ 



A ^iass" meating is a problem-solving cecholque Chat Involvas the 
whole clsss and can be utilised for ai^ nwber of purpo§M» 



Qufstionlng ^ 

^ Questioning skills are basic to Che conduct of a class meeting. 
;r nire€ typjgs of questions arf jtttlilsed: 



a. Definition cituestlons-«asklftg students' definition of con- 
captSp^ topics or probl^s . . , 

b. Personalization questions --asking the student to relate the 
topic to her/his world 

c. Challenga questions — asking the student to clarify state- 
ments , be creative I probe deeper into topics 



Leader B^avior ^ 

The teacher should be sincere and honest In attempting to facilitate 
group problem solving. The quality of the group may be improved by 
showing warmth and enthusiasm^ listening actively and reflectively ^ 
and ^using "i" statements. 



Rules for Class Heetlnga . . 

The general rules below will help achieve a successful meeting* 

a. Have the group sit in a circle, 

b. Insist that only one person may talk at a time. 

c. Talk about behavior i not people. 
' d. Deal with the here and now. 

e. Be positive. % 
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lastguetioDs i It is lj&p©rtant that th# thrae queatlons^on thi% study 
jgu^da aiiswtr^d. in^ ^&^mw the quasttons as Qomplataly as 

you eatt In tha spaae provided . Anawey the quaatlans In the appraprlata 
tpac^ aa indlgatad by tha_qug8tlen ttumbar ^ 

Im tirtiat are tha ooown problams which you ael all AmarlQans wb^ try 
to solve? 



-I- 


-2- ' ■ 


-3- 








" ^ = = — 


























— - ■■ ■' - 



2/ 



3. 



To what extent and how is eultuf'al 
cemon problCTS you have listed? 



allsm related to each of the 



In Column 3, following each- pcob lea you have listed in number one, place 
the appropriate letter (A-B-C-^D,* see below) to indicate the telatlon- 
ahip of cultural pluralism to the problem. 



A. 
B. 
C, 
D. 



*. 

Is cultural pluralism part of the problem? 
Can oultural pluralism be used to help solve the problffla? 
Is cultural pluralism divarting attention from the problem? 
Is cultural pluralism basically unrelated to fte problem? 
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^thaie Hericage; A Living Moaale ^ J ^ C. fennay Go,, Ind., 1975* Colar. 
Sounds ^ * 



Books 

Banka^ Jamas A.r, ad^ Taaahiiig Ethnltt Studies * FoEty^Third Yaarfaook of 
/the National Gauneil for the Social Studlaa* Waahington^ D,C*r 
National Council for the SoQlal Studiaa^ 19^^ 

^andllnp Osoar« Outf of Manvi A Study Gutda to &iltuyal Plurall§m in the 
Pnitad States , / Nair Yotki Mtl-Defamation Laagua; 1975. .* 



( 



Feriodloala ^ ^ ^ 

Arainiaga^ ThomM, ''The Thrust Toward Flurallsmi What Progreaal" 
Edueattonal Laadarshlo . ^III^Daae^er. 1975).. 163-'167. 

Bankaj Jatoas kl "Cultural Pluralism and tha Sohoola." Educational 
LaadarahiD V MSII (Dae^ar, 1974)^ 163-166, 

Baidcs, Jmas A* "Ethnic Studiea as a ProQesa of Curriculum Reform," 
Social Education . XL (Februai^, 1976), 76-80, 

Grant, Gloria "Grlteria for Cultural Pluralism in the Classroom," 
Educational Leadership . ^TOEII (Dacember, 1974), 199-202. 

. ^, • ' . ^ . 

Hadcett, P^tar* "Wa Celabrata plvarsl^ in toerican Education," 
Educational Leadershin > XKXI (April, 1974), 604*606. 

Havi^urst, Robert J, "The American Indians i From Aaslmilatiott to 
Cultural Pluralism," Educational Leadership . IWLl (April, 1974), 
585-589, - 

Henderson, George. "Toward Ecdnomic and Ethnic Diversity." Educaclonal 
Leaderahlp . WO. (April, 1974) . 579-581. 

Kalegealg, Mllo| KnowleSi Gerald' and Butterfied, Robin. "To Help-- 

Nbt to Homogenize Native American Children." Educational LeadarBhip . 
JOatl , (April, 1974), 590-592. / " 

Upho^l, Jmea K. "Religious Mlnorltleaj In or Out of the Culturally ' 
Pluralistic Curriculum." Educational Leader ship . jfeCI I (Decmber, 
1975), 163-167. ' 
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StfloctioEi ^ . 

MAMrlAls for cho feKool Mtarlali asatfr should be soldocad by llbrai^aos 
la eoMulMtioA wltb Adainlftratori, ■uporrlsorsp faeulty a^an, studous 
and pmr«iits# , \ 

P &opuMblo» uabiMttdp profosilonftllj^p seieetloii aids sbould ba 

eottsultad as guldas« . ^ 

Crltarta for aalaeCloEi r 

Salaetioii sboyld considar tha aaads of thm ladt^idual sohpol basad oa a 
kaovladga of tha Qu^rlculim and on raquascs fraa adi^nistrators and 
taaohars. - 

Consldaratlon aboyld ba gl^an to Individual studants baaad on a knoifladga 
of alaaantary and sa^ndary youth and on raquasts of parants and student^B# 

Salaetion should provide for a wlda ranga of ttaterials on all laTola of 
difficui^i with a dlvarsl^ of appaal and ^ha praaantatlon of dlf farant 
polAta of viaw« ^ ' 



Tha Instruatlonal matarlals should hava high \litarary valua^ 
Itatariala should hava suparlor forut« 



Jaffarson County ^blio Schools, Kay to Polleias and yroeaduras for 
Librariana ^ Loulsvillap ^.i Jaf f arson County. Boar^ of 1^ 1969« 

1 ' 
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BOOK SaECTION AND MAt.ERIAL REEVALUATION PR0CH)URIS 



We seek Co educate young people in the democratic' tradition, to foster a recognition 
of indlviduai freedom and social responsibility, to inspire meaningful awarenesa 
of and respect for the Constitution and the Bill of Rights, and to instill appreci- 
ation of the sva lues of individual personality. It is recognized that these 
democratic values can best be transnitted in an atmosphere which la free from 
censorship and artificial restraints upon free inquiry and learning and in which 
acaderaic freedom for teacher and student is encouraged. 

It Is further recognized that there are areks of such a controversial or question- 
able Mature that some restraints upo[\ complete academic freedom are necessary. 

The Jefferson Cqunty, Board of Education wishes to meet ignorance, hatred and 
prejudice not with more Ignorance, hatred and prejudice; but with understanding 
goodness, and reasonJ Therein no individual will be allowed to impose his 
personal views -in any( subject area, and the best professional, behavior and 
Individual thought will be expected at all times. When political, moral or 
social problems arise within the classroom as topics of discussion or study, 
opportunities for opposing points of view must be provided. . 

> . ■ ' - J 

The Board of Eduoatlon does nor advocate ^a policy of cenRtshlp. but a practice 
ef Judicious se^eccioh of materials to be (used with students dn the classrooms 
of .Jefferson County Public Schools, and wants only to be helpful to the teachers ' 
in providing good learning experiences for boys and girls. Teachers shall use 
prudent Judgment In determining whether materials are of such nature and shall 
submit items to their principal and supervisors for approval before inclusllSn 
in their Instructional programs. Should such material be selected for«4ncluslon 
In a teacher's curriculum guide, and objections to same evolve, the Board insists 
upon the following. ; * 



Individual^ involved will be provided an opportunity to discuss the matter 
^ fully with ilocal school personnel. 

The materials reevaluatlon procedure will be Initiated and conclusions 
reported to the school and individuals involved." See attached BOOK 
SEIJCTION AND MATERIALS REVALUATION miCY. , 

With reference to library books per se and book selection. • the form used 
in 1963-69 and the years before may be used.' See attached CITIZEN'S 
RIQUIST FOR REEVALUATION. OF MATERIAL. * 

' Furthermore, in recognition of the scope of this problem, the Board encourages thi 
administrations of the local schools to form panels of qualified per^ nsi appolnE- 
ed fairly (e.g. . teacher, parents and othfr school and cotranunlty rmprm'immt&Uves) ' 
to consider materials to be used in the currlculums that might have an arfvetse' 
effect on students. In addition, the Board suggests that ind vidual schnol 
departments.be encouraged to consider, read and review all supplementaLy 
curricular inclusions that might be offensive politically, io-ially.^r otherwise. 



BOOK SaiCTION AND MATERtALS REEVALUATION POLICY 



mitarials ihall be asked tc complate the form Citizen's Request for Reevaluatlon 



|e 6t ctitmizB ini^truetlonal. 



^ Material comparable to that suggested by the National dounell of Teaeheri of 
, English, ' , - # 

After completing the above mentioned form, a school conroittee composed of the 
teacher ^In th6 stitject area , the principal, the supervisop and the librarian 
shall review with tW complaihant the written criticisms and attempt to reach 
a decision concerning the complalntr ' 

If a decision is not reached which is satisfactory to the complainant , the 
principal shall request the Associate Superintendent for Instruction to delegate 
a central committee to^review and make affinal decision concerning the disposit- 
ion of the complaint. This decision will be reported back to the principal by = 
the Associate Superintendent for Instruction, This central conunittee shall be 
composed of art administrator, a supervisor in the subject area under question, a ' 
claiproom teacher in the subject area^ the Coordinator of Library Services and 
a mature^ parent, preferably from the school district from which the complaint 
orginates*^ No member of the central coimittee shall have bean a member of the 
local school committee with the exception of the supervisor, ^ 

The materials involved shall have been withdrawn from general circulation and 
uie pending a decision in writing'^by the central cormnittee,^ 

However I in the event the con^la^^nt does, not concur with the 'decision, he may 
request that this child be excusetf^from any contact with the objectionable subject 
m^-tter. Such requests will be honored* ' - ' 

*The word mature in this context applies to all members of the co™ittee and 
means highly deyeloped or advanced in intellect, moral qualities and outlook. 

The ma teridiS center in each sclifool ahpuld have on file "Citizen's Request for " > 
Recohaideracion of a, Book" from. Trie Students ^ Right to Read ^ Reprinted by 
permission of the National Council of ^Teachers pf English', pctoier ie, 1963. 



ERIC 



Typ« 



Beek 



Material 
Author (If kMvn) 



Fll— trip „^^_^J .aatug<^ 



Film 



JRacord 



Tubllshar (If ksoim) 
Eaqutit Iniittatal'bt 



TalepheM 



repreaaDts: 



jsrganiaatlona (NaM) 



QtAmw group (Naaa) 



T 



Oth«r 



1. fe iihat till ydk Mterlal do yeu objMt? (Pl«aM b« mpmcUU) 



3;* For vhafc age group' i^uld you recosMad this material? 



la thara an]rthlng^6o4 abouC thla material? ^ . 

Did you Inapaet all of thrfs Baterlal carefully? What partat 



r Ara y0u aware of the Judirifeot of this naterlil by ck|ica? 

7. A*at do you bellev#la the ihma or aaln Idea lo this Material? 



8, Uhleh of th« following would yon Ilka tha ^bol to do with thla matorlait 



^rafraln froai aailgBliig it to 3rour shlld 



j^ichdrav it fr^i all studaDts 
_^refar it to the a^ntttee for reevalustlon 



9, 



In its plaee, what material, if apy. would you recomiend that would aon^ay 
as valuable a picture and perspective of our civilization? 




Thp^Ethnie Heritage Studi^^^ aponaoftd 
by the Jefferson County Publie School System, the 
UMveralty of Loutaville, and the LoulavULe 
BtWentennial Corporation of the Chamber of 
Comerpt and ia partially funded by the United 
StateajOffifCe of Education. The unit^ ii being uiad 
eMluaive% by selected teaehera in the Jefferson ^ 
County public Sohoals, 
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